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ABSTRACT

READING WITH YOUR PREADOLESCENT CHILDREN AT HOME:
A WORKSHOP FOR PARENTS
by
Elizabeth Jane Keefe
July, 2003

Reading comprehension is a continuous process of evolving thinking. When readers read, they
carry on an inner conversation with the text. Readers respond with wonder, delight, and even outrage.
They question the text, argue with the author, and nod their heads in agreement. They make connections,
ask questions, and draw inferences to better understand and learn from what they read. Programs that
involve parents in their children's education have been found to have a positive influence on a child's
academic performance and cognitive development. Secondly, book-reading experiences have correlated
strongly with success in reading, leading experts to conclude that preparing parents to read aloud to their
children on a regular basis would support the children's success in school. Thirdly, the uses of Reader
Response Logs are beneficial to preadolescent children to encourage vocabulary comprehension and
writing. Finally, graphic organizers are used to assist learners' comprehension by highlighting main
ideas and showing the relationships between the main ideas and supporting details.

Chapter One
Introduction

Overview
The purpose of this project was to create an outline of workshops to demonstrate
to parents how they can encourage and support reading at home with their preadolescent
children. During the last several years, increasing family literacy has been the focus of
substantial interest and attention as a solution to the problem of underachievement by so
many children in our schools. Benjamin and Lord (1996) define family literacy,
(a) As the set of oral, graphic, and symbolic means by which family members
exchange and retain information and meaning, (b) as the general level at which
family members use their writing, reading, computing, communication, and
problem-solving skills to accomplish the various tasks of their daily lives. (p. 1)
Numerous research studies confirm the importance of preschool parent and child
interaction, particularly in activities such as reading together, for the development of
cognitive and language skills useful in achieving in the schools. The significance of
parents in the education of children reveals the magnitude of intellectual nourishment.
Teachers cultivate minds in a literate culture to be more productive in problem solving,
learning and developing knowledge within that culture (Sticht & McDonald, 1990).
For the particular nation, investment in primary education is viewed as a means to
economic growth and development. A literate and educated workforce is viewed
as a necessary resource for success in the international marketplace. The starting
point for development of human resources within a culture begins in the family.
Families provide the guidance in learning to use the cultural tools, which will be

reinforced within the culture. Families interpret the culture for their children;
they mediate the understanding and use of the cultural tools, which include
education. (p. 5)
Literacy is a family legacy handed down from generation to generation. To
increase the level of literacy requires a family approach simultaneously addressing the
literacy levels of parents and their children. The National Center for Family Literacy
(Philliber Research Associates,1994) has pioneered a program that combines early
childhood education, parent literacy training, and interaction between children and their
parents. Their early findings suggest that adults who participate in family literacy
programs demonstrate a greater gain in literacy than adults who participate in adult
focused programs. Participants in the family programs are also less likely to drop out of
the program than participants in a program that focuses on educating only adults.
Findings also suggest that children in a family literacy program will make greater gains
than those children who participate in a child-only focused program. Dealing with
parents and children together in the same program, expands skills, and draws on the
strength of the family to affect its own future.

Significance of the Project
The author of this project was a teacher in the Ajo School District in Arizona. As
a sixth grade teacher, she saw the importance of parent involvement and the benefit of
reinforcing reading skills in the home. The author believed it was important to supply
parents with the materials and support they need to take a more active role in the reading
process with their preadolescent children. One way to accomplish this task was to allow
parents to become involved through the use of activities they can use in their home
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environment. The literature in chapter two will support the goal the author has
established which is to educate parents on the importance of spending quality time with
their preadolescent children in meaningful and educational situations. The author has
chosen this project because she found it imperative to teach parents the necessary skills to
help their ch.ildren with reading at home.
Another importance of this project was based on the reading performance goals
that had been established by the school. This was due to a failing school label by the
state that then required the school to create performance goals to increase academic
achievement within the next five years.
Purpose of the Project

The purpose of this project was to create an outline of workshops to demonstrate
to parents how they can encourage and support reading at home with their preadolescent
children. This project provides a handbook consisting of five workshops for intermediate
elementary grade teachers to use each year with their parents. The main goal of this
project was to demonstrate to parents that they could encourage reading at home without
being an expert.
Limitations of the Project

The workshop handbook was designed for intermediate elementary grade school
teachers to use with parents in the public school classroom. The workshops are limited to
parents with preadolescent children. Another limitation of this project is that the
workshops have not yet been implemented with parents.
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Definition ofTenns

(

Comprehension. According to Durkin (1993),"Comprehension, 'the essence of
reading' is often taken to mean reading comprehension in the literacy literature unless
restricted specifically or by inference from its context" (as cited in Harris & Hodges,
1995, p. 38).

Comprehension Strategy. "l. in reading, a systematic sequence of steps for
understanding text. 2. (pl.) a. any of these steps used singly or in combination to attain
comprehension" (Harris & Hodges, 1995, p. 39).

Family Literacy. "a) as the set of oral, graphic, and symbolic means by which
family members exchange and retain information and meaning. b) As the general level at
which family members use their writing, reading, computing, communication, and
problem-solving skills to accomplish the vmious tasks of their daily lives" (Benjamin &
Lord, 1996, p. 1).

Graphic Organizers. "This refers to any pictorial representation of concepts,
meanings, or vocabulary" (Reutzel & Cooter, 1996, p. 262).

Literacy. "the ability to read" (Harris & Hodges, 1995, p. 140).
Preadolescence. "The period of childhood just before the onset of puberty, often
designated as between the ages of 10 and 12 in girls and 11 and 13 in boys."
a) Piaget considers this age of cognitive development to be the Concrete
Operational Stage. "Stage at which children develop the capacity for logical reasoning
and understanding of conversation but can use these skills only in dealing with familiar
situations" (Slavin, 2000, p.36).

(
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Read-Aloud. "Reading aloud to children awaken their sleeping imaginations and
improve their dete1iorating language skills. Where this is done in school, it improves the
atmosphere of the classroom. When it is done at home, it improves the quality of family
life" (Trelease, 1979, p. xii).

Reader Response Logs. "A written record of materials read and the reader's
personal reactions to them" (Harris & Hodges, 1995, p. 206).
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Chapter Two
Review of Literature

Introduction
Harvey & Goud vis (2000) wrote that reading comprehension is much more than
answering literal questions at the end of a passage, story, or chapter. Summarizing
Harvey & Goudvis, reading comprehension is a continuous process of evolving thinking.
When readers read, they carry on an inner conversation with the text. Readers respond
with wonder, delight, and even outrage. They question the text, argue with the author,
and nod their heads in agreement. They make connections, ask questions, and draw
inferences to better understand and learn from what they read. "Nothing enhances
understanding more than sharing our thinking about teaching and learning, both with our
kids and with each other" (p. 2). Morrow & Young (1996) found that the success of their
family literacy program was due to the collaborative effort of parents, teachers, and
children working together with mutual respect for each other. Parents should also be
added to the list of teacher in order to enhance learning in a family atmosphere.
Family literacy programs have been the focus of substantial interest and attention
as a solution to the problem of underachieving students in schools. The definition for
family literacy is taken from Benjamin and Lord (1996, p. 1)
(a) As the set of oral, graphic, and symbolic means by which family members
exchange and retain information and meaning, (b) as the general level at
which family members use their writing, reading, computing, communication,
and problem-solving skills to accomplish the various tasks of their daily lives.
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This review is based on four areas of literature. First, programs that involve
parents in their children's education have been found to have a positive influence on a
child's academic performance and cognitive development. The literature discussed in this
chapter will examine the strategies that will be demonstrated in the workshop series for
parents. Secondly, book-reading experiences have correlated strongly with success in
reading, leading experts to conclude that preparing parents to read to their children on a
regular basis would support the children's success in school. In this area, the reading
strategy of Read-Aloud will be examined.
Thirdly, a look at the use of Reader Response Logs will demonstrate that this
strategy is beneficial to preadolescent children to encourage vocabulary comprehension
and writing. Finally, graphic organizers are used to assist learners' comprehension by
highlighting main ideas and showing the relationships between the main ideas and
supporting details. Thus, making graphic organizers helpful to make texts more
accessible and comprehensible for the learner.
Numerous research studies confirm the importance of preschool parent and child
interaction, particularly in activities such as reading together, for the development of
cognitive and language skills useful in achieving in the schools. However, research is
lacking for the area of parents with preadolescent children and the effects of reading with
them at home. The importance of parents in the education of children reveals the
importance of intellectual nourishment.
If teachers will take the initiative to educate parents on what they can do with

their children at home, then the pressure for their children to learn everything at school
will lessen. Also this will reinforce the parents' belief that they are their children's first
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and best teacher. Paraphrasing Heath (1983), she concluded that "it is the schools that
need to change to accommodate family and community literacy practices, rather than the
homes that need to change to support schooling" (p. 20).

Parent Involvement Programs
Morris, Branch, & Taylor (1995), conducted a study that was designed to help
improve the literacy skills of at-risk children enrolled at Frayser Elementary School in
Memphis, Tennessee, by involving parents in school activities at home and at school
(1994-95). Parents were invited to participate in a series of workshops on tips for reading
with children and were encouraged to use these skills in the home setting and as
volunteers in their children's classrooms. The goals of the project were to "1) improve
the literacy skills of K-6 at-risk students by training their parents to provide literacy skills
instruction at home and at school; 2) increase the involvement of parents as volunteers in
classrooms and in other school related activities; and 3) use technology to improve the
writing skills of at-risk sixth grade students" (Morris, Branch, & Taylor, 1995, p. 5-8).
Workshop sessions included rationale for reading to children, modeling, practice and
feedback from parents. During each session, parents were given the opportunity to check
out books and games from the resource center to use with their children at home. For
their last session parents were invited to read to children in classrooms. Only one parent
volunteered to accept the challenge (Morris, Branch, & Taylor, 1995, p. 6).
Throughout the workshop, changes were made as the facilitators saw necessity.
Some of the changes that occurred were the length of the workshops, establishment of a
Teacher Parent Action Center, and a field trip. Originally the workshop was to be
conducted for one group of parents in the evening over a six-week period. The decision
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was made to change the sessions and offer them during the morning and evening over a
three-week period to accommodate parents. Next the establishment of a Teacher Parent
Action Center (TPAC) was not part of the original proposal. The TPAC was set up
across the hall from the health center and gave parents an easy access of resources when
they were caring for ill children until their parents picked _them up. 'This center was a
valuable enhancement for the home-school partnership" (Morris, Branch, & Taylor,
1995, p. 8). Thirdly the field trip to the university to participate in a computer skills
workshop was not part of the original plan. However, they found this to be a major
motivator in getting the 6th grade students started on their newsletter project (Morris,
Branch, & Taylor, 1995, p. 10).
Originally the program had 61 parents sign up stating that they were interested in
participating in the program. In the end, only 17 parents actually attended. The staff
stated, "We were very pleased to know that 61 parents were interested enough in the
project to sign up to participate in the workshops. We were also pleased that 17 parents
did attend the session and appeared to be committed to using the new information to help
their children succeed in school" (Morris, Branch, & Taylor, 1995, p. 19). Teacher
evaluations of the workshop indicated that the workshops were needed, were well
conducted, and helpful. Parents as well, completed an evaluation after each workshop
session they attended. The most significant comment stated by parents was some
reported the added joy in reading with children at home after they had attended the
workshop sessions. The continued use and development of these skills can only enhance
the long-term achievement of the students (Morris, Branch, & Taylor, 1995).
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Monis, Branch, & Taylor discovered that many parents were willing to be
involved in programs for their children if the school was willing to reach out to them to
plan good programs that are important to them and their children. Parents are also
willing to acquire new skills that will help them to help their children be successful in
school. Teacher evaluations of the workshop indicated that the workshops were needed,
were well conducted, and helpful. Parents as well, completed an evaluation after each
workshop session they attended.
A study by Granfield and Smith (1995), focused on involving parents in a reading
workshop to teach parents strategies used in their child's classroom. It was also the goal
of the workshop to change the parent's attitude towards reading at home with their
children. Granfield and Smith first looked at the need for parent involvement. "Parent
involvement is an essential element in a child's education. Until recently, this component
of the educational process had been overlooked" (Granfield & Smith, 1995, p. 3). Once
again discussion in this study showed that teachers at first, felt that parent involvement
was an intrusion in their classroom. At the same time parents felt that it was the school's
responsibility alone to educate their children. In the end this created a missing link
between the school and home with a lack of communication between both parties.
Granfield and Smith stated "we now see parents as the missing link, bridging the gap
between school and home" (Granfield & Smith, 1995, p.3).
As the workshop proceeded, Granfield and Smith explained to the parents what
they hoped to achieve through the workshop. They also discussed their research findings
and how the workshop related to the research. Individual reading levels of the children
were described, as well as the expectations of progression to the next reading levels.
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Granfield and Smith led a discussion on reading strategies that were used in the
classroom and how they could also be used at home (Granfield & Smith, 1995). Some of
the information given to the parents in the packet included the following:
10 Reasons to Read to Your Child
1.

Because whenJ1ou holdyour children and give them thisattention,they
know you love them.

2.

Because reading to children will encourage them to become readers.

3.

Because children's books today are so good that they are fun -even for
adults.

4.

Because children's books' illustrations often rank with the best, giving
them a life long feeling for good art.

5.

Because books are one way of passing on your moral values to children.
Readers know how to put themselves in other's shoes.

6.

Because until they learn to read for themselves, they will think you are
magic.

7.

Because every teacher and librarian they encounter will thank you.

8.

Because it's nostalgic.

9.

Because for that short space of time, they will stay clean and quiet.

10.

Because, if you do, they may then let you read in peace.

(Granfield & Smith, 1995, Appendix C)
Granfield and Smith included several handouts in the packet that described
reading strategies being implemented in the classroom, and prompt to help assist their
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children. Much more information was given in the packet that gives excellent strategies
and helpful tips that parents can definitely use at home to read with their child.
Granfield and Smith had the parents of their study complete a survey twice. Once
before the one-hour workshop and then three weeks after the workshop. The survey had
such questions as "Do you become frustrated when helping your child read?" "Do you
lose patience easily when reading with your child?" and "What are specific things that
would help assist you with your child's reading at home?" (Granfield & Smith, 1995,
Appendix B). Results from the survey concluded that a parent's frustration level in
helping their child read decreased after attending the workshop. The quantity of time
parents spent reading with their children decreased after the workshop. This meant that
parents were still reading with their children, but the amount of time spent reading
decreased. The parents were able to identify that it is quality-reading time not quantity
reading time that is most beneficial for their children (Granfield & Smith, 1995).
Although parents can be considered an invaluable resource, there are still
questions about how to effectively involve parents in the learning process. Parents may
be involved in helping children study, but how effective are those parents in their
assistance? Parents want to aid their child in reading, but may become overwhelmed and
frustrated because they have a lack of know ledge of reading strategies. Granfield and
Smith (1995) claim "it is important for the school to meet the needs of the parents in
order for them to effectively help their child at home." Once parents learn and
understand how to help their child, the quality of parent involvement will increase. By
educating parents, the link between home and school, parent and teacher will become
stronger and less intrusive to all involved.
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Summary. Trelease (1979) makes a suggestion to parents when the child is in
early adolescence, to try sharing a small part of a book, when the parent observes the
child is at loose ends. "This only has to be several times a week. Mention that you want
to share something with him that you've read; downplay any motivational or educational
aspects connected with the reading" (p. 27). Trelease (1979) also states that the older the
child, the more difficult it is to corral that child to sit and read with their parent(s).
Parents need to choose an appropriate place and time to suggest to their child to sit and
read with them. Also along the lines of timing, parents need to consider the length of
what they read. Keep it short, unless there is an interest for more.
Morrow and Young (1996) stress that it is difficult for some parents to integrate
school-based literacy events into their home. "Therefore, we must learn about the
literacy that occurs in homes from diverse cultural backgrounds and how these parents
and children share literacy on a daily basis" (Morrow & Young, 1996, p. 2). It needs to
be explored how such home literacy events can serve school learning. Teachers need to
identify and build upon the strengths children posses from their cultural backgrounds.
Parents with less education need to be informed about the community resources available
and shown how they can be role models for their children (Morrow & Young, 1996). It
is suggested that there is a correlation between poverty and illiteracy. Auerbach (1989)
suggests however, that it is important to review all the literature thoroughly because there
is evidence that many low-income, minority, and immigrant families cultivate rich
contexts for literacy development and that they support family literacy with exceptional
effort and imagination. These families' literacy however, may not be school-like and
therefore may seem as if they are illiterate.
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Read-Aloud
Donahue, Aina, and Filibert (2000) created an audiotape se1ies workshop to
encourage parents to read with their children of any age at home. They found that in
many cases and for many different reasons, parents are intimidated by the idea of reading
aloud to their children. The workshopthey developed provided several activities that
would "reaffirm and validate their prior knowledge about reading and its benefits"
(Donahue, Aina, & Filibert, 2000, p. 1). The workshop was divided into three parts. In
the first session of the workshop, facilitators led a discussion regarding a few technical
aspects of reading, and then parents were invited to share what they knew about reading
and its benefits. The second part of the workshop explored the emotional side of reading
aloud. "The bonding that occurs between parent, child, and books is important and real"
(Donahue, Aina, & Filibert, 2000, p. 1). During this section of the workshop, parents
were involved in a role-playing exercise that modeled a reading aloud session.
Finally, the last part of the workshop involved parents and their children sitting
together and reading. The activities that were done prior to this last workshop session,
helped to build interest and excitement amongst the parents. "The culminating activity
capitalizes on preceding activities and provides a positive reading experience for both
parent and child" (Donahue, Aina, & Filibert, 2000, p. 1). This workshop does not tell
parents how to teach their children to read. Rather, it emphasizes that reading aloud is a
way to show children how to handle books and give them chances to talk about the
stories. "We know that children who enjoy books before they come to school are the
children who learn to read quickly and well" (Donahue, Aina, & Filibert, 2000, p. 2).
Some examples of information presented to the parents at this workshop were:
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Benefits of Reading
•

Passes on knowledge, skills, and values from the past.

•

Develops life-long learners.

•

Opens doors to exciting new worlds.

Benefits of Reading Aloud to Children
•

Has a positive effect on children's success in school.

•

Enhances listening, thinking, and comprehension skills.

•

Invites children to become actively engaged in the book.

•

Helps children to see the connection between speech and the printed word.

•

Assists children in developing a good attitude toward reading and learning.

•

Initiates "book knowledge".

Getting Ready to Read Aloud to Children
•

Make time at least once a day to read.

•

Create a comfortable, pleasant environment.

•

Make sure the adult is free from distractions.

Choosing Something to Read
•

Allow children to choose what to read.

•

Look at pictures.

•

Check the amount of text to make sure it is appropriate for the age of the
child.

•

Preview the book or literature.

How to Read Aloud to Children
•

Make sure your child can see the book and tum the pages if he wishes.
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•

Read with Expression.

•

Be patient.

•

Make it FUN!

(Donahue, Aina & Filibe1t, 2000, Appendix C)
The rationale from this workshop suggests that besides building an enthusiasm for
reading, being read to can be helpful in preparing young children for school and can help
them achieve more in school. "As our children progress through the grades and learn to
read for themselves, they will continue to benefit from being read to. In fact, reading to
high school and even college age students has been shown to improve both attitudes
toward reading and learning, and academic success" (Donahue, Aina, & Filibert, 2000, p.
26).
Maher ( 1991) conducted a study to determine if fifth-grade students that were
read aloud to would acquire vocabulary more than those students who read
independently. The fifth-graders were selected from one public school in urban Florida.
There were forty subjects randomly selected and assigned to one of two groups, a control
group or experimental group. The students were comprised of two separate reading
classes, with two separate teachers. The stories and vocabulary words were taken directly
from the basal reading series used by the school. The teachers used the same reading
books, rated on a fifth-grade level, with selected lists of vocabulary words, which were in
the stories. The students were given a teacher-made pretest on the story's vocabulary list.
A child demonstrated mastery of a word by supplying its meaning.
Both teachers listed the vocabulary words for each reading selection on the
blackboard. The control group had to look up the vocabulary words in a dictionary and
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write out their definitions on notepaper. Those students then read the story selection
independently. At the conclusion of the story, the students were given a posttest on the
definitions of the vocabulary words (Maher, 1991).
The experimental group had the story selection read to them by the teacher.
When the teacher finished a sentence that contained a vocabulary word, she would ask
the students if they could give the meaning for the word. If the correct meaning was not
given, the teacher would supply the meaning, reread the sentence, and continued reading
until the next vocabulary word was encountered. If the correct meaning was given, a
word of positive reinforcement was supplied to the student. The teacher would then
repeat the definition, reread the sentence, and then continued reading until the next
vocabulary word. This process was repeated until the conclusion of the story was
reached (Maher, 1991).
At the conclusion of an eight-week treatment period, scores from weekly posttests
for each student of the experimental group and control group were compared. "A 1 Test
for independent samples was used to compare the two randomly formed groups on the
results of the posttest. The groups differed significantly at .05 level" (Maher, 1991, p. 8).
The results of this study supported Maher's hypothesis that fifth-grade students that are
read aloud to will acquire more vocabulary than those students that read independently.
Other results showed that the experimental group had mean posttest scores of 50 points
above the control group. The control group retained less than half of the vocabulary
words, and the experimental group retained more than 90% of the vocabulary words
(Maher, 1991).
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Based on the results of the study, Maher concluded that teacher-directed oral
vocabulary instruction (the students being read aloud to) was more effective for
increasing vocabulary than allowing students to absorb material through self-directed
reading and writing vocabulary lessons. "In addition to being a time-efficient way of
teaching vocabulary, reading to students is a natural, relaxed, bonding experience"(l991,
p. 9).
Reading aloud to children can teach vocabulary in a natural way, using natural
behaviors similar to that of a parent and child, the usual setting of learning a first
language. The natural inclination to imitate gives the listening child or children a model
of correctly spoken words and phrases to imitate. "Reading aloud to children has
inherent personal interaction, allows instant feedback for the teachers, and fosters word
meaning in a child's own language. When a child can link words to his existing bank of
knowledge, learning takes place" (Maher, 1991, p. 2). Maher also suggests that children
can escape the speech of the streets, but they also experience how easy and enjoyable
reading can be, and hopefully will pass this down to their own children. He also
concluded that parents could also help their children develop their vocabulary by reading
aloud to them at home. If children could receive the same reading strategies at home that
are taught at school, then this would increase the student's vocabulary development even
further.

Summary. Reading aloud plays an important role in the development of language.
Reading aloud to children stimulates their interest, their emotional development, and their
imagination. Trelease (1979) states there is a fourth area which is stimulated by reading
aloud and is a particularly vital area in today's world. "It is the child's language. We
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have seen children's spongelike reaction to television commercials. They continue this
imitative behavior with words until their language development peaks around age 13.
They will speak the language primarily as they have heard it spoken" (p. 11).
The adults in children's lives are their prime role models for language. Spoken
language is the building blocks for reading and w1iting. As children listen and learn
about the people and places they find in books, their language abilities improve. They
learn new words and learn how words can be put together in different ways to form
sentences. Hearing words and sentences that are above the child's reading level, then
pushes the child to higher levels of language development (Donahue, Aina, & Filibert,
2000, p.26-27). By reading aloud to children, parents are helping them to develop an
appreciation for literature. "Like listening to a good storyteller, reading and discussing
good literature with our children teaches them about the development of tone, mood,
setting, plot and character in a story" (Donahue, Aina, & Filibert, 2000, p. 27).
Trelease (1979) stated, "Before a child can have an interest in reading, he must first
have an awareness of it. The child who is unaware of the riches of literature certainly can
have no desire for them" (p. 8). Parents develop this reading awareness by spending time
at home reading to and with their children, no matter the age of the children. The question
of "When do you start reading aloud to children" is asked by parents and teachers alike.
Trelease (1979) makes the point that it is never too early to start reading aloud to
children. It is never too early or too late to start reading with children, whether they are
an infant, in nursery school kindergarten or seventh grade.
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Reader Response Joumals

Berger (1996) stated, "Adolescent readers need a guide when writing about what
they notice, question, feel and relate to in reader response journals. As a result, they
deepen their involvement with and understanding and enjoyment of literature" (p. 380).
Berger returned to the classroom after a 20-year absence eager to act upon the new
paradigms of reader response she had learned in graduate school. Giving students the
power and freedom to choose their own novels was a provocative idea, but one that
seemed sound. Her plan was to allow the students to choose their own novel, read in class
and at home, and write journal response letters to be shared with their peers and her.
Berger was expecting great interpretations from her students. What she got in
return was summary after summary of the novels read by the students. Berger realized
that her inspiring slogan "You Make the Meaning" was useless to her middle school
readers if they did not know the how in making the meaning. "It dawned on me that even
though I was no longer the authority in my classroom, my students needed me to be the
coach" (Berger, 1996, p. 381). Berger uses the statement by Louise Rosenblatt,
"Teaching becomes a matter of improving the individual's capacity to evoke meaning
from the text by leading her/him to reflect self-critically on this process" (as cited in
Rosenblatt,1976, p. 26).
Berger and her students were then challenged to devise formulas for getting sense
and satisfaction from what they were reading. They were able to come up with four
questions for the reader responses: What do you notice? What do you question? What
do you feel? What do you relate to? (Berger, 1996, p. 381). The students practiced their
responses to the four questions while exploring poetry, short stories and listening to
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Berger read aloud a novel. Berger found the classroom discussion to be thoughtful,
animated and fun. As a class, they decided they were ready to go solo and choose their
own novels and writing journals to share.
As Berger reviewed the journals, "I could see that my students no longer treaded
water on the surface of the novels. They were diving deeply into the books and
uncovering meaning" (Berger, 1996, p. 382). Her classroom had become a community of
readers who knew how to make meaning from the texts they shared. The journal guide
changed the situation by challenging her adolescent readers to be more aware as they read
(Berger, 1996). The journal guide prompted Berger's students to question as they read.
At times questions remained unanswered, but most of the time, as they moved through
the novel, the students found their own explanations for uncertainties and confirmation of
speculations.
The response guide also prompted the students to get in touch with their feelings,
thereby involving them deeply in the text. At this age "Adolescents honestly share
feelings when they are allowed to write about them as they read, and this involvement
deepens the meaning for them" (Berger, 1996, p. 383). Each reader brings a different set
of personal experiences to the task that modifies his or her interpretations (as cited in
Bonnycastle, 1991). Therefore, the last question on the journal guide capitalizes on
experimental response, encouraging the students to empathize with characters events and
settings. Making connections of the meaning with the texts based on aspects of their own
lives (Berger, 1996).
While using the reader response technique over time, Berger has gained insights,
modified the procedure, and come to six realizations. The first realization is that there is

21

a theoretical foundation to her reader response journal guide. Next, is that everyone can
use the journal guide to their own advantage. It works well for the least competent reader
to the most advanced reader in her class. All students are able to enrich the meaning of
what they are reading by using it (Berger, 1996).
Thirdly,Berger realized that the four questions are quite versatile. By asking
what the students' notice, question, feel and relate to works well with all kinds of text.
The method can even be used in content area textbooks. Fourthly, sharing makes magic.
The journal guide works well for students to use independently, but also greatly enhances
group discussions when they read a novel, poem or short story. The final two realizations
dealt with students feeling confident and proud to publish and display their journals and
then the ease at which the journals can be evaluated for assessment purposes. "When
students share significances, questions, feelings, and related experiences, we get so much
more out of the literature we read as a class" (Berger, 1996, p. 385).
Routman ( 1994) comments that there is no right or wrong way to use response
logs. She does suggest to "Keep in mind that we first need to show students, by thinking
aloud and writing in front of the students, how he/she would respond to a question or give
a personal reaction to what has been read" (Routman, 1994, p. 105). Response logs are
excellent tools for connecting reading to writing, for extending the meaning of the text,
and for giving readers ownership of their literary experience. Responding to a question,
impression, mood or reaction generated by the reading seems to promote critical thinking.
The response may be emotional or intellectual, general or personal, or a combination of
all these things. In any case, the literature response usually goes beyond mere
summarizing and factual recall (Routman, 1994).
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Routman (1994) encourages that written responses can be in the form of
responses to open-ended questions, free writing, vocabulary words, or illustrations. "The
literature response logs is a meaningful alternative to answering traditional
comprehension questions and writing lengthy, mandatory book reports" (Routman, 1994,
p. 104). Some example open-ended questions that could be used by teachers or parents
alike are:
•

What else do you learn about a particular main character?

•

What is (a particular character) concerned about?

•

Describe the relationship between ...

•

What has the author done to build suspense in this chapter?

•

What do you predict will happen in the next chapter?

•

What does the author do to make you want to continue reading?

•

What do you think is most important about what you just read?

•

Was there anything about what you just read that surprised you?

•

What would happen if ... ? (Routman, 1994, p. 107)

Klobukowski (1995) took buddy journals (response logs) one step further. "I
asked parents to read books with their preadolescent children and then write in the buddy
journals" (p.349). She told the parents the books could be read orally together, silently
by each, or whatever combination fit the needs of the student. The parents and students
were asked to response five times to each other about the book they had chosen to read.
The results of this assignment far exceeded Klobukowski' s expectations. The
parents were wonderful models of what good readers do. The children's responses to
their parents were much more open, and they easily followed the lead of their parents and
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were able to make more in-depth responses to what they read. As a culmination of this
project, Klobukowski asked her students and parents to share what they liked and disliked
about the assignment. The comments she received were very positive. She was
concerned at the beginning of this project that she would be overburdening parents to add
one more activity to their already busy schedules. "Some parents commented that it was
difficult to find the time to do the assignment, but they really enjoyed the time spent with
their children" (Klobukowski, 1995, p. 351).
Often homework leads to tension and discord between parents and children. By
including both parents and children in the assignment, conflicts can be dissipated as they
respond to each other as readers and writers. Parents naturally responded to the books by
making predictions, connecting episodes in the books to their family lives, expanding on
the ideas of the author, and suggesting what they would do as the character or author.
Parents are natural teachers for their children and, in partnership with teachers, can do
much to help their children reach their literacy goals (Klobukowski, 1995).
Gillespie (1993) teaches in a middle school setting and had been looking for ways
to encourage her students to enjoy independent reading while also making sure they think
critically as they read. After attending a few different reading conferences and seeing
many different strategies, Gillespie felt that the scheduling was too difficult and the
strategies did not assess adequately each student's ability and progress. She then heard
about buddy book journals at a workshop conducted by Laura Robb, an educational
consultant and teacher in Virginia. Buddy book journals had students choose a partner
and together select a book. As they read, they write back and forth to one another,
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discussing their reactions to the story. Gillespie experimented with buddy book journals
and was pleased with the activity as well as the students being enthusiastic to participate.
To acquaint students with the procedures for writing in a buddy book journal,
Gillespie (1993) read aloud a short story. Then the students were given ten minutes to
write whatever they wanted to about the story. The students were able to recognize that it
was not necessary to summarize the story because everyone had heard the same
information. Gillespie encouraged her students to write their interpretations and feelings
about the story. Students responded in a variety of cognitive and affective ways. Some
students extended the story's conclusion, continued the narration, puzzled over whether
an incident could occur and analyzed characters' motivations, by comparing the
characters to people they knew. Other students discussed the value of friendship. Next
the students passed their comments to classmates, and the classmates then responded to
the initiating remarks. Afterwards, students read aloud what they had written so the other
students could hear a variety of comments based on the same story.
Gillespie had students choose a partner from class. When the students went to the
school library, each pair of students selected a book. If the library had multiple copies
then each individual checked out a copy. In some cases, a student needed to go the
public library to get a copy of the book. A few students went to a bookstore to obtain a
second copy of the book. A few pairs chose to share a single book, passing it back and
forth as needed. "Invariably, students selected books that were challenging, and in
several cases they chose length adult novels" (Gillespie, 1993, p. 64).
As a pre-reading activity Gillespie had her students use a class period making
covers for their journals. This allowed partners to work together before actually writing.
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As they created the cover, they decided who would write first and when they would
exchange the journal with each other. One of the requirements of each buddy journal was
that each partner writes a total of six times. Everyone was responsible for initiating three
entries and then three responses to their partners' entries. The most common procedure
was alternating writing to one another. Each entry was dated and signed by each buddy
writer.
To aid that the journals would provide the students an opportunity to share
cognitive and affective observations Gillespie created a list of phrases for possible use in
their journals. The following are a few examples of what she passed out to her students:
I think ...
I believe ...
In my opinion ...

This (identify character or event or style of writing) reminds me of...
I agree/disagree ...
I predict...
If... , then ... (Gillespie, 1993, p. 65)

The journal provided a non-threatening way for students to "talk" with each other
about their reading. The students responded in a variety of ways, and their comments
reflected their ability to engage in different types of thinking. Some students wrote about
their comprehension of the story, the theme and setting. Others analyzed characters,
some assumed the role of the characters or compared literary characters. Sometimes
partners disagreed with one another or paused in their reading to predict what would
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happen. Students frequently posed questions when they were confused or made
suggestions to improve comprehension.
Overall, students wrote in their buddy book journals about topics that Gillespie
herself might have selected if she were supervising their reading. As Gillespie expected,
"Comments spanned the range of Bloom's taxonomy. However, no matter what was
discussed or what level of thinking was exhibited, students enjoyed keeping journals
because they provided constant interaction between classmates"(p. 67).
Seeing that the buddy journals were working so well with her students she
decided to see how the activity would work with adult partners. Later in the year,
students wrote a letter inviting an adult to become a buddy book partner. Adults wrote
acceptance letters that students brought to class. This ensured that everyone had a
partner. Typically parents were selected as partners, but some students chose an older
sibling, tutor or college student. Gillespie found that these journals worked equally as
well, with her seventh graders often taking the lead. Partners asked pertinent questions
and commented intellectually and emotionally about their books. The adults brought a
different perspective to the assignment, which also provided an opportunity to share
personal experiences with their buddy partner (Gillespie, 1993).
Gillespie was pleased with the caliber of the comments and the way partners
assisted one another as they used critical thinking skills to respond to their reading.
Through using buddy book journals, Gillespie learned a great deal more about her
students' understanding of what they read than she did through short, periodic
conferences. The entries reflected the students' involvement in their reading, and no one
complained that writing was cumbersome or boring. At the end of the year Gillespie
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asked her students to write about their buddy book journal experiences. The response she
received showed that the students really enjoyed having free choice of the books they
read. The students were evenly divided on whether they preferred working with an adult
or a classmate (Gillespie, 1993).
A questionnaire was also given to the participating adults asking them about their
opinion of the assignment. Most of the adults responded that they felt it was beneficial to
both them and the student. One adult partner, a college student, put Gillespie's feelings
into words when she wrote, "There are precious few opportunities for intellectual
dialogue in most educational settings, and this project seemed perfectly suited to provide
the forum and support for it" (Gillespie, 1993, p. 69)
Summary. With practice and experience, students respond in their response logs

with intelligence and insight. The response logs can also serve as a reading record of the
student's thinking and learning. Teachers find that students' responses not only become
longer with time, they also become more insightful and thoughtful. Routman (1994)
states, "Perhaps the greatest value of the literature response log is that the student comes
to realize that what he has to say is valid and important" (p.116).
Reader response logs is a useful strategy for students in the classroom, but it is
also a strategy that can easily be used at home. Response logs do not only have to be
used in responding to literature. Response logs can be especially useful to preadolescents
to use in any content area. Instead of teachers interacting with students and their
response logs, parents can become involved in the written discussion with their children.
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Graphic Organizers
Comprehending and retrieving info1mation from text poses one of the most
difficult tasks encountered by students in school. The task of comprehending is made
even more difficult by academic textbooks, which are often poorly organized. Graphic
organizers have been used to assist learners' comprehension by explicitly highlighting
main ideas and showing the relationships between the main ideas and supporting details.
Therefore, the purpose of graphic organizers was to help make these texts more
accessible and comprehensible for the learner. There are many different types of graphic
organizer frameworks, which are constructed to aid in reading comprehension. Graphic
organizers enable the learner to use his/her prior know ledge to interact with the text at a
more complex level. Once prior knowledge is activated, the learner can take this new
information and add it to his/her schema, thus, improving comprehension (Culbert,
Flood, Windler & Work, 1998).
A qualitative study by Culbert, Flood, Windler & Work (1998) investigated the
use of graphic organizers in classrooms. They specifically examined the use of graphic
organizers as visual and organizational tools to facilitate student comprehension of
expository text. "Graphic organizers are visual aids which assist students in
comprehending and retrieving information from expository text, one of the most difficult
tasks they encounter in school" (Culbert, et al., 1998, p. 14). The subjects consisted of
107 Kindergarten through eighth-grade teachers teaching in rural and urban districts in
western New York. The subjects were grouped into three categories: primary (K-2),
intermediate (3-5), and middle (6-8). In order to determine how and when teachers used
graphic organizers surveys were distributed to the subjects.
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The survey consisted of twenty questions covering the use of graphic organizers
by each subject. Also interviews were conducted with six teachers to obtain in-depth
information about graphic organizers. Each interview consisted of sixteen open-ended
questions and inquired about the interviewee's personal definition of graphic organizers.
Information obtained from the smvey responses was tallied and graphed according to the
rating scale found on the survey. The surveys were divided into primary, intermediate
and middle school categories. Graphs were then constructed of each group's responses of
the frequency of the use of graphic organizers (Culbert, et al.,1998).
Culbert, et al. (1998), found that there was not a significant difference between
grade levels, but overall only 14% of the total respondents rarely or never used graphic
organizers in their classrooms (Appendix G). Two survey questions addressed how the
graphic organizers were completed. "Question #6 stated 'I (teacher) fill in the graphic
organizers and present it to the students,' and question#? stated 'My students fill in the
graphic organizers with guidance"' (Culbert, et al., 1998, p. 11). The results indicated
that graphic organizers were most frequently completed by the students with teacher
guidance (43.3%, most of the time and 25%, always). In contrast, only 25% of teachers
completed them for the students (14.4%, most of the time, and 10.6%, always) (Culbert,
et al., 1998, p. Appendix H).
According to the survey findings, teachers noted improvements in their students'
comprehension with the aid of graphic organizers. Eighty-six percent of teachers
indicated an increase in short-term comprehension when using graphic organizers.
Furthermore, 67 .2% of teachers indicated an increase in long-term comprehension when
using graphic organizers. To determine when teachers use graphic organizers was also
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examined. The results showed that for "most of the time" and "always" 28% reported
they used graphic organizers before reading, 49% during reading, and 65 % after reading
(Culbert, et al., 1998, Appendix I).
The survey and interviews explored whether or not teachers use different shapes
for their graphic organizers. The interviews supported the finding that teachers use many
different shapes for their graphic organizers. The teachers used shapes such as circles,
triangles, squares, rectangles and ovals. Respondents indicated that their instruction was
improved through the use of graphic organizers. The interviewees elaborated on this by
reporting that it helps them to get organized and make the material more interesting for
their students (Culbert, et al., 1998, p. 12). The following table is an example of one of
the survey questions in graph format.
Do Graphic Organizers Improve Teacher Presentation Of Materials?

C
50-

40-

130j
~

20-

10-

0
Never

Rarely

Sometimes

Most of
the time

Always

(Culbert, et al, 1998, Appendix L)
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Culbert, et al (1998), found that graphic organizers were being used in many
classrooms, across grade levels and content areas, to facilitate the learning of expository
text. Those teachers that were interviewed indicated that they used graphic organizers to
condense information and to represent it visually. In addition, the teachers listed many
other benefits, which included: a tool for reinforcement, enhanced learning, and helps the
students to focus on main ideas (p. 12). The teachers also felt their students were
engaged more in learning when they completed graphic organizers.
Rosenbaum (2001) developed a word map that intertwined most of the elements
essential to vocabulary instructions, which students would use daily as they found
interesting words during independent or assigned readings. This strategy demonstrates
how students who use background knowledge, context, morphology, and dictionaries
learn words more effectively (p. 44). "I adapted the web to provide students with a word
map, intertwining most of the elements listed as essential to vocabulary instruction" (p.
44). Rosenbaum's goal for her students was to use the map daily. The students would be
required to find interesting words during independent or assigned readings. The map
would provide a framework and also satisfy all the criteria for effective vocabulary
instruction.
Rosenbaum (2001) introduced the word map at the beginning of the school year
to her sixth through eighth graders who had not had previous success with reading or on
standardized tests. On an overhead projector she had a short list of words from the first
chapter in a novel they were about to read and then modeled how to map one word for the
students. As she read the first chapter aloud the students followed along in their own
books. At the completion of the chapter, Rosenbaum asked the students to identify the
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most difficult word on the list and then modeled the use of the word map again. After
several days of teacher-prepared vocabulary lists for each chapter, the students were
ready to apply the mapping technique. As the students became proficient using the word
maps, Rosenbaum added summarizing and predicting to the assignments. Word mapping
was a daily routine whether the students read the chapter aloud by the teacher or quietly ..
Now that mapping was second nature to the students, Rosenbaum shifted the
responsibility of finding the words to map, up to the students. The students were able to
choose interesting and unfamiliar words that often needed to be clarified and were able to
discuss their word mapping with their peers and the teacher. Students were taking an
active role in their own vocabulary development, linking new words with prior
knowledge and applying the vocabulary into their own sentences. "The learner
involvement was high, and the use of words in written conversational settings was
becoming fluent" (Rosenbaum, 2001, p. 48).
Rosenbaum states that the greatest impact the daily word mapping activity had
was to help her students to acquire control over their own learning. By the students
choosing their own words to map, they were developing sensitivity to new words,
independence in their acquisition, and a commitment to long-term growth in vocabulary
(p. 49). As cited in Baumann and Kameenui (1991),
A student with associative knowledge is able to link a new word with a specific
definition or a single context. To possess comprehension knowledge, a child must
either demonstrate a broad understanding of a word in a sentence or be able to use
definitional information to find an antonym, classify words into categories and so
forth. Finally, generative knowledge is characterized by the ability to produce a
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novel response to a word, such as an original sentence, or a restatement of the
definition in the child's own words. (p. 201)
Rosenbaum found that her students acquired all three of these levels of word knowledge
with word mapping.

Summary. Although the opportunities for vocabulary instruction are especially
pronounced in language arts and reading, vocabulary instruction properly belongs in all
subjects of the curriculum in which learners meet both new ideas and the words by which
they are represented in the language. Students learn vocabulary more effectively when
they are directly involved in constructing meaning rather than memorizing definitions or
synonyms. Thus, techniques that use graphic organizers would involve the students to
use their own perspectives in creating interactions that gradually clarify targeted
vocabulary. Students that learn how to use graphic organizers can then use those
strategies in their home studying environment. By the students learning how to use
graphic organizers, this will enable them to use the same strategy in other content areas,
not just for reading and vocabulary. To build background and to understand vocabulary
in content area reading, students need the benefit of seeing multiple relationships. If
parents are educated, as well, on how to use graphic organizers, they will then become an
asset in helping their preadolescents with reading in the home environment.

Conclusion
Parent involvement in reading at home is crucial to a child's growth in reading.
Regie Routman suggests, "Strong parent involvement is not a question of "Should we?"
but rather a question of "How should we?" (Routman, 1994, p. 485). As it has been
shown in the literature reviewed, many researchers established that family involvement is
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very crucial to literacy learning. With this research there are many programs that have
been created to support and encourage families in developing their family literacy. One
main goal of the researchers is to educate families with the skills and strategies they need
to better educate themselves and their children. There are many workshops available to
parents that are offered through schools or community organizations. However, there is a
vast amount of other resources also available to parents to help them be effective in their
child's reading progress. The Internet is full of web sites that parents can research to
gather information and resources. Other resources for parents include many educational
television channels and shows, which if monitored, can be highly effective for children's
learning. Routman sums up parent involvement in their child's reading accurately,
"Parents are a resource we must use wisely" (Routman, 1994, p. 485).
Most parent-child interactions will have a literacy component, and parents should
be encouraged to see routine family interactions as opportunities for literacy experiences.
The main focus of family literacy programs is to strengthen the literacy skills of parents
that will increase the educational experience and proficiencies of their children. Any
amount of quality time that a parent can spend reading with their children, at any age,
will overall make those children more successful in school and society.
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Chapter Three
Methodology
Introduction
The purpose of this project was to provide intermediate elementary teachers with
a handbook of workshops to educate parents with preadolescent children on how to .
encourage and support reading in the home environment. The workshops include three
reading strategies that can be demonstrated to parents. Parents can then use the strategies
at home with their preadolescent children. The three reading strategies demonstrated in
the workshop sessions include: Read-Aloud, Reader Response Logs and Graphic
Organizers.
Development for the Project
This project was created to design a series of five workshops for intermediate
elementary teachers that can be used to educate parents. During the time the author
taught in the intermediate elementary, she discovered that many parents felt
uncomfortable or unsure of how they could help their child in reading at home. Parents
informed the author that if they knew what to do they would be more than willing to
assist their child. From these discussions, the author found it imperative to create a series
of five workshops designed to teach parents a few strategies to help their preadolescent
children with reading at home.
The district in which the author taught had received the state labeling of being a
failing school. The school had then established performance goals, one of which was to
increase the overall reading score of the school. This reading performance goal led to the
author looking for material that could be used to increase the reading scores of her
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students. The lack of materials available encourage her to create mate1ials that could be
used with her students and their parents.
Procedures
The goal of this project was to provide parents with information about the
importance of reading with their preadolescent children and also provide them with
reading strategies they can use in the home environment. The strategies included in the
workshops are read-aloud, reader response logs and graphic organizers. Information will
be given to parents through the use of four parent sessions and one family session. The
workshops are intended to be brief, yet comprehensive. Parents should leave the
workshops feeling that they have the knowledge and confidence to encourage reading at
home.
Literature reviewed suggested that parent involvement supports the reading
achievement of their children. Research also indicated a lack of parent involvement in
the home and offered several explanations. Writers suggested that parents need to be
better trained to work with their children and informed of the significance of their
participation.
As a result of reviewing the literature and her own classroom experience, the
author created a handbook containing information for five parent education workshops.
The workshops are intended to educate parents as to the importance of their involvement,
and provide them with strategies to encourage reading at home. The three reading
strategies, read-aloud, reader response logs and graphic organizers will be demonstrated
in the first three workshop sessions. The fourth workshop session will be a shortened
session, which will include suggested book lists, summer reading activities and question
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and answer time. The fifth and final workshop will include the parents and their children.
It will be a family activity night (Pizza and Pages). During the evening there will be
three reading activities, based on the three reading strategies, which will allow everyone
to participate. After the activity time, there will be a twenty-minute reading time shared
by parent and child. To complete the workshop all participants will be invited to have
pizza provided by the facilitators. Each workshop session will include several activities;
discussion/information on each reading strategy and then each participant will set a goal
for themselves, at the conclusion of each workshop.
The workshops in this project are the initial steps in the process of informing
parents and getting them involved with reading at home with their preadolescent children.
In the future, the workshops may be modified depending upon parent feedback and
teacher requests.
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Chapter Four

(

The Project
The intent of this project is to increase parental involvement in the process of
reading at home with preadolescent children. The project consists of a teaching manual
for conducting five parent workshops, which will facilitate parental involvement through
the use of reading strategies to be used at-home. This project introduces families to the
importance of reading with their preadolescent children and how to use specific reading
strategies to increase their child's critical thinking abilities. Within the workshop
sessions, parent will be instructed on how to use three reading strategies, Read Aloud,
Reader Response Logs and Graphic Organizers.
The contents of the workshops in this project are based upon literature reviewed
on the topics of parent programs, and three reading strategies, read aloud, reader response
logs and graphic organizers. The literature reviewed indicates that parents have a key
role in the reading acquisition of children. Parent participation in at-home activities is an
important component of reading that cannot be overlooked. Communication between
parent and teacher is an important ingredient for promoting parent involvement. The
literature shows that parents need to feel comfortable, knowledgeable and empowered.
Teaching parents the use of specific reading strategies was found by researchers and
teachers to be a valuable tool for parents. Once parents are comfortable with their ability
to help, they are more likely to do so.
The parent workshops are intended to include all families of fourth through sixth
grade students. Each workshop will be provided once throughout the school year and in
the evenings. The workshop sessions will be approximately sixty minutes in length with
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Workshop Session 4 being fo1ty-five minutes in length. Each workshop will take place at
least one and half months apart. This will allow the parents an opportunity to use each
reading strategy at home with their preadolescent child/children. The facilitator of each
workshop will be a teacher of grades fourth through sixth. This will allow each facilitator
to create the workshop session timeline with his/her own classroom parents.
Parents will be taught (at the workshop sessions) how to use each of the reading
strategies. They will be asked to read aloud with their preadolescent child/children and
use graphic organizers and a reader response log at home.
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Dear Teacher,
This handbook was created out of my need for a workshop program for parents
with preadolescent children. In my teaching experience I have had many parents
that felt they did not have enough background in order to successfully help their
preadolescent child with reading at home. From the concerns of my parents and
research by Morris, Branch & Taylor (1994), who found that many parents had
similar feelings towards helping their children at home, I decided to focus on a
workshop series for parents to address those needs of how to help their children
at home.

My goal was to develop a workshop series that would teach parents three
reading strategies that could be used in the home environment. I choose Read
Aloud, Reader Response Logs and Graphic Organizers because research
supported these strategies as being beneficial to children. I also chose these
three strategies on the basis of being easily used by parents without the parents
needing to have extensive training in order to use them in the home environment.

This handbook was designed for teachers of fourth through sixth grade students.
The workshop time frame was scheduled for forty-five to sixty minute time blocks.
Each workshop is to be offered once a school year with at least one month inbetween each session. The reasoning behind the shorter timeframe was in
consideration of the lack of time parents have to participate in activities outside of
the home. By limiting the time to no more than one hour for each workshop, this
might encourage more parents to attend the sessions.

The purpose of this handbook was to establish a starting point for teachers in
educating the parents of their students. Each workshop session can be modified
as needed. In each workshop session there are three activities that can be
modified or more activities added as needed. As well, if the teacher feels the
need to offer a particular workshop session more than once a year please do so.
It is my goal to provide for the parents and their needs.
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This handbook includes three reading strategies, Internet sites, tips, handouts,
samples, suggested book lists and a parent survey. The purpose of the survey is
to find out what parents are doing at home with their preadolescent children
before and after the workshop sessions. At the conclusion of the workshop
series, the teacher can use the surveys to make adjustments to the sessions for
the next school year.

I hope that this handbook is useful to you as the teacher in establishing a
connection with your parents and helping parents in supporting their
preadolescent child with reading at home.

Sincerely,
Elizabeth Keefe
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Workshop Session I
Read Aloud
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Workshop Session I
Welcome (15 minutes)
•

Parent Survey

•

Introductions of teacher (facilitator) and family members

•

Reading Spot

Activity I

(20 minutes)

•

Ice Breaker

•

Ice Breaker group discussion

•

Read Aloud Rationale

•

10 Reasons to Read Aloud

Activity II (15 minutes)
•

Read Aloud Demonstration

•

Group Discussion

•

Small group practice

Activity Ill (5 minutes)
•

Goal Setting

Closure
•

(5 minutes)

Question and answer time
Dismissal
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Workshop Session I
Welcome
(15 minutes)
Parent Survey (handouUoverhead, page 9)

The survey will be given out as parents come into the room. An overhead
is on the projector giving directions for parents to fill out the survey.
Encourage attendees to find a place to sit in the classroom.

Introductions of teacher and family members
Give final instructions on how to fill out the bottom information on the
parent survey. The attendees will only write the first two initials of their
last name. Then they write in only the day of the month he/she were born
on the line provided (date of birth) and then collect. The facilitator should
write an example on the board for everyone to see (i.e. Ke, 21 ). This will
become each attendees code for the survey only to be used by the
facilitator.

Reading Spot (handouts/overheads*, page10-11)
*The facilitator will need to make these handouts into overhead
transparencies prior to the workshop session.
Using the overhead projector, read aloud each bullet from the handouts
with the whole group. As you read each bullet, talk about the importance
of having a designated reading/homework spot in the house. For
example: the reading spot allows students a quiet place to read/study;
everyone in the family will know what type of behavior/activity is suppose
to happen at that designated location; the area will always be ready
(supplies handy) to do reading or homework, and so forth).
Activity I
(20 minutes)
Ice Breaker: Pledge of Allegiance (overhead, page 13)

At this time the whole group is going to be involved in a read aloud activity
to just get the attendees reading aloud. This is a good activity to "break
the ice" for those who might be uncertain of being at the workshop.
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The facilitator will divide the room into two groups. (Count by two's or just
split the room in half.) Have one group read aloud the bold words together
and the second group will together read aloud the italicized words.

Discussion (handout/overhead, page 14)
After the Pledge of Allegiance is completed pass out the handout with the
three questions. The questions are geared to ask about the read aloud
activity the attendees just completed. The attendees may answer the
questions individually or with a partner. (The facilitator will use his/her
discretion to decide how the attendees complete the handout.) Ask for
volunteers to share their answers. (If no one volunteers that is fine. The
facilitator could give an answer to encourage others to share.) Remind
them that there is no right or wrong answer, but some ideas are better
than others.

Read Aloud Rationale (handout/overhead, page 15)
The facilitator will read the first paragraph of the handout aloud to the
group. From then on have a volunteer reader. Discuss the rationale as
the group reads. Answer questions as they arise from the attendees. The
facilitator may need to provide more information if the attendees still do
not quiet understand the rationale of reading aloud to their children.

10 Reasons to Read Aloud (handout, page 17)
Ask for volunteers to read aloud one suggestion from the list of ten. After
the volunteer has read, the facilitator will lead a discussion about the
suggestion or answer questions if someone does not understand the
suggested reasons to read aloud.
Activity II
(15 minutes)
Read Aloud Demonstration (*handout, page 19)

Everyone will have a sample passage that he/she will follow as the
facilitator demonstrates techniques of reading aloud. The facilitator needs
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to use good inflections, voice and creativity when reading the passage.
*The passage handout used will be up to the facilitator to provide;
therefore the passage will be grade appropriate for the parents and
children. The passage could be taken from a book, magazine, or
newspaper. It will need to be long enough to capture the audience's
attention and interest.

Discussion
The facilitator will use these questions to start a discussion of the sample
read aloud demonstration just completed. The facilitator should write
down attendee's answers on the chalkboard, butcher paper or overhead
projector. If the attendees are unable to answer the questions, the
facilitator can provide an answer to get the discussion started.
"Did my reading of this passage engage you in the story?"
"Can you see how this strategy could engage preadolescents in reading?"
"What are some things to remember, as the reader, to do while reading
aloud?" (Handout: "Getting ready to read", page 20)

Practice
Have the attendees split into partners to practice reading the same
passage aloud to each other. Each person will read the passage twice.
Each time they read encourage them to change something in their style of
reading. For example, it could be using different voices for different
characters or trying to add more inflections in their voice. This will help
the attendees to feel more comfortable reading aloud with expression.
Activity Ill (5 minutes)
Goal Setting (handout, page 22)

Each parent will use the handout to write a goal(s) on how they will use
the Read Aloud strategy at home until the next workshop. Parents are
encouraged to share their goals with a small group and then with the
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whole group. If there are no volunteers to share their goal(s) then move
onto the closure.
Closure
(5 minutes)
At this time ask for questions, comments, suggestions and such. Once
those have been answered or dealt with then thank all of the attendees for
coming.

Inform attendees of the date and time of the next workshop. Let the
attendees know that a flyer will come in the mail as a reminder (Appendix
B). Suggest to attendees that if they know of other parents who would like
to come feel free to invite them for the next workshop.
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PARENT SURVEY
p ~ Cl,Yl&W0V the,fo-Uo-w~thve-0' que¢'i.o-vw-to--the, be¢
ofyouv oc.hi:luy. cev&e,the, CLYt&Wev tha:t- b e ¢ ~ ~
youv CLYt&Wev fo-v w.,cJ,v q ~WYl.!.

1.

How l'YUivY'l:Y t " ~ IA'\lthe, Lw,,:tthve0- ~ hwv<v
yow v0Cl..a/with, youv p v ~ chilil,?

1 -3

2.

Lf. -

7 or mo-v<v

6

Wha:t-typ<v of wu;ct;ev~ hwv<v yow V0Cl..a/ with, youv
p v ~ chilil, IA'\lthe, lw,,:tthve0- ~ ?
(Circle all that apply)

()the,v :_______ _

3.

What- wthe,-t<Ytcu, ~ oft"I/W!R/ yow hwv<v

q>0Ylt" v ~ w i t h , youv p v ~ chilil, IA'\!
the, lw,,:tth..Ye0- ~ ? (In hours)

1 -3

7 or mo-v<v

4- - 6

None,

Each survey will be anonymous; this key will become your ID number. The
results will be compared with the second survey you fill out at the end of the
workshop series. Thank you for your time and willingness to provide this
information

Last name initial:
(first two initials)
Birth Day:
(e.g. 21, the day of month you were born)
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Reading/Homework Spot Checklist

(

Have you:
D

Set up a quiet study area in your home?

D

Established a daily reading/homework time?

D

Checked the Homework Calendar for assignments?

D

Had someone else double check your Homework?
(Parent, older sibling, or anyone else that might be able to help!)

C

D

Given yourself a 5-minute break after 30 minutes of
studying?

D

Gathered everything you will need to complete the
reading/homework?
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Reading/Homework Spot Survival Kit
1ri.4' wevli1itof ~ e d , wpp~that- ~cdw~!'
be, at' youv 'R~flo-mewo-vk, Spot".

,., Pencils ,.,
,., Blue or black pen ,.,
,., Colored pencils ,.,
,., Crayons ,.,
,., Pencil sharpener ,.,
,., Erasers ,.,
,., Notebook paper,.,
,., Stapler ,.,
,., Reading Response Log"'
,., Index cards ,.,
,., Dictionary "'
,., Thesaurus ,.,
,., Atlas ,.,
,., Almanac ,.,
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(

The Pledge of Allegiance

I Pledge Allegiance to the flag of the United
States of America
and to the Republic for which it stands,
one Nation under God,
indivisible, with liberty and justice for all.
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Activity I
Discussion Questions

1. How did you feel after I read aloud the passage? Were you able to listen
and follow the storyline?

2. Give specific examples on my style of reading aloud. For example:
expressive, slow, energetic, monotone, etc.

3. How would you describe your style of reading aloud? Be specific.

Notes:
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Read Aloud Rationale
Reading aloud plays an important role in the development of language.
Reading aloud to children stimulates their interest, their emotional development,
and their imagination. There is also a fourth area that Trelease (1979) states
which is slirnulaled by reading aloud and is a particularly vital area in today's
world. "It is the child's language. We have seen children's spongelike reaction to
television commercials. They continue this imitative behavior with words until
their language development peaks around age 13. They will speak the language
primarily as they have heard it spoken" (p. 11 ).
The adults in children's lives are their prime role models for language.
Spoken language is the building blocks for reading and writing. As children listen
and learn about the people and places they find in books, their language abilities
improve. They learn new words and learn how words can be put together in
different ways to form sentences. Hearing words and sentences that are above
the child's reading level, then pushes the child to higher levels of language
development (Donahue, Aina, & Filibert, 2000, p.26-27). By reading aloud to
children, parents are helping them to develop an appreciation for literature. "Like
listening to a good storyteller, reading and discussing good literature with our
children teaches them about the development of tone, mood, setting, plot and
character in a story" (Donahue, Aina, & Filibert, 2000, p. 27).
Trelease (1979) stated, "Before a child can have an interest in reading, he
must first have an awareness of it. The child who is unaware of the riches of
literature certainly can have no desire for them" (p. 8). Parents develop this
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reading awareness by spending time at home reading to and with their children,
no matter the age of the children. The question of "When do you start reading
aloud to children" is asked by parents and teachers alike. Trelease (1979)
makes the point that it is never too early to start reading aloud to children. It is
never too early or too late to start reading with children, whether they are an
infant, in nursery school kindergarten or seventh grade.
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10 Reasons to Read to Your Child

(
1.

Because when you hold your children and give them this attention,
they know you love them .

2.

Because reading to children will encourage them to become
readers .

3.

Because children's books today are so good that they are fun even for adults.

4.

Because children's books' illustrations often rank with the best,
giving them a life long feeling for good art.

5.

Because books are one way of passing on your moral values to
children. Readers know how to put themselves in other's shoes.

C

6.

Because until they learn to read for themselves, they will think you
are magic.

7.

Because every teacher and librarian they encounter will thank you.

8.

Because it's nostalgic.

9.

Because for that short space of time, they will stay clean and quiet.

10.

Because, if you do, they may then let you read in peace.
(Granfield & Smith, 1995)

P-19

Act-"wct"y II

'RectiiA Lo-uii
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Sample passage (handout)
The passage could be taken from a book, magazine, or
newspaper. It will need to be long enough to capture the
audience's attention and interest. *The passage used will be
up to the facilitator to provide; therefore the passage will be
grade appropriate for the parents and children. Everyone will
read the passage silently.
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(

Getting Ready to Read Aloud to Children
•

Make time at least once a day to read.

•

Create a comfortable, pleasant environment.

•

Make sure the adult is free from distractions.

Choosing Something to Read
•

Allow children to choose what to read.

•

Look at pictures.

•

Check the amount of text to make sure it is appropriate for the age of
the child.

•

Preview the book or literature.

C
How to Read Aloud to Children
•

Make sure your child can see the book and turn the pages if he wishes.

•

Read with Expression.

•

Be patient.

•

Make it FUN!
(Donahue, Aina & Filibert, 2000)
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Goal Setting Worksheet
Reaa Aloua

It is now time to set a goal or goals for the next few months until our
next workshop session. Remember to set goals that are easily
attainable and will work for you and your adolescent child/children.
From time to time refer to your goals. If you have reached the goal
set feel free to make other goals. Do not let this worksheet prevent
you from only setting one to three goals. This is to just get you
started!

2. - - - - - - - - - - - - - - - - - - - - - - -

3. - - - - - - - - - - - - - - - - - - - - - - -
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(

Workshop Session II
Reader Response Logs

C
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Workshop Session II
Welcome (10 minutes)
•

Recap Session I: Why is it important to read aloud to preadolescent
children?

•

Recognize any new attendees: How did you hear about the workshops?

Reader Response Logs
•

(15 minutes)

Definition
"A written record of materials read and the reader's personal
reactions to them" (Harris & Hodges, 1995, p. 206).

•

Purpose

Activity I (15 minutes)
•

Sample reading passage

•

"W" Questions

•

Critical Thinking Questions

Activity II (1 O minutes)
•

Create a response log

Activity Ill (5 minutes)
•

Goal Setting

Closure

(5 minutes)

•

Question and answer time

•

Dismissal
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Workshop Session II
Welcome
(10 minutes)
Recap Session I: Why is it important to read aloud to preadolescent children?
The facilitator will ask any of the attendees to answer that question and
then discuss a few highlights from the first workshop session. (The
highlights will be up to the discretion of the facilitator.)

Ask for a volunteer parent to give a testimony of their experience with
reading aloud with their child since the last session. *The facilitator might
want to make arrangements prior to the workshop to have a parent or two
share their read aloud experience with the group.

Recognize any new attendees: Ask them how did he/she hear about the
workshop?
Reader Response Logs (15 minutes)
Definition: Provide the whole group with the following definition of what is
a reader response log.
"A written record of materials read and the reader's personal reactions to
them" (Harris & Hodges, 1995, p. 206).
Purpose (handout, page 28)
Pass out the handout "Reader Response Logs" to everyone. Read and
discuss the handout together, have parents volunteer to read. If no one
volunteers the facilitator will read aloud the information.
Activity I
(15 minutes)
Sample passage (handout, page 30)
The passage could be taken from a book, magazine, or newspaper. The
passage that is used will need to be able to answer the 5 "W" questions
(who, what, where, when and why) and the critical questions handout.
The passage used will be up to the facilitator to provide; therefore the
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passage will be grade appropriate for the parents and children. Everyone
will read the passage silently.
'W' Questions (handout, page 31)
Pass out the handout after everyone has finished reading the passage.
Instruct each attendee to write down an answer to each of the questions
on the handout. After everyone has been given enough time to fill out the
handout, discuss the answers that were given for each 'W' question.
Critical Thinking Questions (handout, page 32)
Now pass out this handout to everyone and complete the questions. This
handout uses open-ended questions to get the reader to use higher-level
thinking skills. A limited question will elicit a limited response. Discuss
what answers were given for each question.
Then use a Venn diagram overhead to discuss as a group how the two
worksheets were different and similar. Which type of questions did they
feel was more helpful in order to comprehend the passage?
*The discussion should reflect that the open-ended questions left the
reader more opportunity to share their opinion and personal thoughts.
These questions should also have helped the readers understand the
passage in a clearer manner. Some questions may need to be changed
depending on the passage selected by the facilitator.
Activity II
(1 O minutes)
Create a response log using construction paper and lined notebook paper
(handout, page 34). Every attendee will make a sample response log.
The facilitator can provide other examples of what can be used for a
response log. (Spiral notebook, diary, homemade log, etc.)
The logs need to include:
•

Name (child and parent)

•

Dated entry

•

Author and title of book being read
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•

Specific question, if being used, for the entry

Each attendee will write in the log they made reflecting on the passage
that was just read and discussed. The facilitator may provide a question
for them to respond to or allow a free write. An example question would
be "What does the author do to create the setting of the story?"
Activity Ill (5 minutes)
Goal Setting (handout, page 36)

Each parent will use the handout to write a goal(s) on how they will use
the reader response log strategy at home until the next workshop.
Parents may share their goal(s) with a partner, small group or the whole
group.
Closure
(5 minutes)
At this time ask for questions, comments, suggestions and such. Once

those have been answered or dealt with then thank all of the attendees for
coming.

Inform attendees of the date and time of the next workshop. Let
attendees know that a flyer will come in the mail as a reminder (Appendix
B). Suggest to attendees that if they know of other parents who would like
to come feel free to invite them for the next workshop.
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Reader Response Logs
Definition: "A written record of materials read and the reader's personal
reactions to them" (Harris & Hodges, 1995, p. 206).

Purpose:
A response log is i'I written rer:ord thi'lt Hllows r:hildren to respond
personally to what they are reading or have read. With practice and experience,
students respond in their response logs with intelligence and insight. The
response logs can also serve as a reading record of the student's thinking and
learning. Teachers find that students' responses not only become longer with
time, they also become more insightful and thoughtful. Routman (1994) states,
"Perhaps the greatest value of the literature response log is that the student
comes to realize that what he has to say is valid and important" (p.116).
Reader response logs is a useful strategy for students in the classroom,
but it is also a strategy that can easily be used at home. Response logs do not
only have to be used in responding to literature. Response logs can be
especially useful to preadolescents to use in any content area. Instead of
teachers interacting with students and their response logs, parents can become
involved in the written discussion with their children. Berger (1996) stated,
"Adolescent readers need a guide when writing about what they notice, question,
feel and relate to in reader response journals. As a result, they deepen their
involvement with and understanding and enjoyment of literature" (p. 380).
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Sample passage (handout)
The passage could be taken from a book, magazine, or
newspaper. The passage that is used will need to be able to
answer the 5 "W" questions (who, what, where, when and why)
and the critical questions handout. It will need to be long
enough to capture the audience's attention and interest. *The
passage used will be up to the facilitator to provide; therefore
the passage will be grade appropriate for the parents and
children. Everyone will read the passage silently.
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Vvho, Vvhat, v\lhen, Vvhere, v\lhy?
Title _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __
Author _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

Directions: Use this worksheet to take notes on the passage you just read.
You will these notes for the group discussion.
WHO?

WHAT?

WHEN?

WHERE?

WHY?
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Critical Thinking Questions

1.

Where and when does the story take place? How do you know? If
the story took place somewhere else or in a different time, how
would it be changed?

2.

What incident, problem, conflict, or situation does the author use
to get the story started?

3.

What does the author do to create suspense, to make you want to
read on to find out what happens?

4.

Who is the main character of the story? What kind of person is
the character? How do you know?
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Ac;t"wu:y II
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Response Logs
How to make a reader response log:
Materials:
Colored construction paper (81 /2 x 11 or 11 x 14)
Lined notebook paper
Stapler
Markers
Procedures:
1.

Fold the construction paper in half lengthwise.

2.

Cut down the notebook paper to fit inside the construction
paper. This could be done with a paper cutter for easier
cutting.

3.

Write student's name on the front cover. Decorations can be
added at this time, but they are optional.

P-36

(

P-37

Goal Setting Worksheet
Reader Response Logs
~=-----,
It is now time to set a goal or goals for the next few months until our
next workshop session. Remember to set goals that are easily
attainable and will work for you and your adolescent child/children.
From time to time refer to your goals. If you have reached the goal
set feel free to make other goals. Do not let this worksheet prevent
you from only setting one to three goals. This is to just get you
started!

2. - - - - - - - - - - - - - - - - - - - - - -

3. - - - - - - - - - - - - - - - - - - - - - -
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Workshop Session Ill
Graphic Organizers

C
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Workshop Session Ill
Welcome (10 minutes)
•

Recap: What is read aloud and a reader response log?

•

Recognize any new attendees: How did you hear about the workshops?

•

Graphic Organizers: "This refers to any pictorial representation of
concepts, meanings, or vocabulary" (Reutzel & Cooter, 1996, p. 262).

Activity 1 (20 minutes)
•

Story Map: "A semantic map showing the meaning relationships between
events or concepts in a text, regardless of their order" (Harris & Hodges,
1995, p. 243).

•

Read aloud a short picture book

Activity II (20 minutes)
•

Webbing: "In planning writing, the use of diagrams or maps to show the
relationships among the ideas to be included" (Harris & Hodges, 1995, p.

278).

Activity Ill (5 minutes)
•

Goal Setting

Closure

(5 minutes)

•

Question and answer time

•

Dismissal
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Workshop Session Ill

Welcome
(10 minutes)
Recap: What is read aloud and a reader response log?
The facilitator will ask any of the attendees to answer that question and
then discuss a few highlights from the first two workshop sessions. (The
highlights will be up to the discretion of the facilitator.)

Ask for a volunteer parent to give a testimony of their experience with
reading aloud and using a reader response with their child since the last
session. *The facilitator might want to make arrangements prior to the
workshop to have a parent or two share their read aloud experience with
the group.

Recognize any new attendees: Ask them how did he/she hear about the
workshop?

Graphic Organizers: "This refers to any pictorial representation of concepts,
meanings, or vocabulary" (Reutzel & Cooter, 1996, p. 262). A suggestion
for the facilitator would be to provide many different examples of graphic
organizers to show to the parents. A few have been included however, in
this session only two will be discussed (handout, page 48-51).

Activity 1 (20 minutes)
Story Map (handout, page 43)
Story Map: "A semantic map showing the meaning relationships between events
or concepts in a text, regardless of their order" (Harris & Hodges, 1995, p.
243). The purpose of a story map is for students to recognize and analyze
the structure and elements of a story by noting the setting, characters,
problem or conflict, events, and resolution.
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The facilitator will read aloud a short picture book. An example book to be
used is Verdi by Janell Cannon. Next pass out the story map handout to
each attendee. Discuss each section before any answers are written. For
example, talk briefly on what is the setting in a story. As a group fill out
each section of the handout. Allow time for attendees to fill out the
worksheet and then discuss their answers in each section. Encourage
that there can be more than one right answer. If there is any
disagreement about answers or why someone put an answer, spent a few
minutes to discuss if necessary.

Activity II
(20 minutes)
Webbing Map (handout, page 45)
Webbing: "In planning writing, the use of diagrams or maps to show the
relationships among the ideas to be included" (Harris & Hodges, 1995, p.
278). A web is a kind of visual brainstorm and outline that helps students
to generate ideas and link them to a central focus. This type of graphic
organizer is good to use with content area subjects/projects.

The facilitator will provide the group with a topic idea. An example topic
that could be used is "Getting to Know Your State." Next pass out the web
map handout to each attendee. The group will brainstorm ideas, in small
groups, that fit into the topic category. For example, if Washington is
chosen, attendees could give ideas such as apples, Puget Sound,
mountains, Space Needle, Microsoft, Mariners and so on. Allow time for
attendees to write down their thoughts on the handout.

After everyone is finished, the facilitator will use a large web map on
butcher paper to fill in ideas from the attendees. Next, have the attendees
group their ideas into categories. For example, sport teams, jobs,
agriculture, climate and so on. (Another web map could be used for this
or the attendees could use the same handout.)
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The facilitator will explain that at this point, ideas and topics have been
generated that would be helpful to a student who had to write a report or
do research on a specific topic. This is an easy, helpful strategy that
parents could use to help their students at home in order to get started
with a project. This graphic organizer is also useful to use with character
development in chapter reading books.

Activity Ill (5 minutes)
Goal Setting (handout, page 47)

Each parent will use the handout to write a goal(s) on how they will use
the graphic organizer strategy at home until the next workshop. Parents
may share their goal(s) with a partner, small group or the whole group.
Closure
(5 minutes)
At this time ask for questions, comments, suggestions and such. Once

those have been answered or dealt with then thank all of the attendees for
coming.

Inform attendees of the date and time of the next workshop. Let the attendees
know that a flyer will come in the mail as a reminder (Appendix B). Suggest to
attendees that if they know of other parents who would like to come feel free to
invite them for the next workshop.
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Story Map
Title _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _~

Author(s)

------------------------

What is the setting?

Who are the main
characters?

How was the problem
solved?

What is the problem?
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Webbing
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Map
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Goal Setting Worksheet
Graphic Organizers

It is now time to set a goal or goals for the next few months until our
next workshop session. Remember to set goals that are easily
attainable and will work for you and your adolescent child/children.
From time to time refer to your goals. If you have reached the goal
set feel free to make other goals. Do not let this worksheet prevent
you from only setting one to three goals. This is to just get you
started!

1. - - - - - - - - - - - - - - - - - - - - - - -

2. - - - - - - - - - - - - - - - - - - - - - - -

3. - - - - - - - - - - - - - - - - - - - - - - -

(
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Compare and Contrast
Title(s)

~~~~~~~~~~~~~~~~~~~~

Author(s)

----------------------

Directions: Write similarities where the two circles overlap. Write
differences in the outer part of each circle.
What are you comparing? _ _ _ _ _ _ _ _ _ and _ _ _ _ _ _ __

same
different

different
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Cause & Effect
Title~~~~~~~~~~~~~~~~~~~~~

Author(s);__~~~~~~~~~~~~~~~~~~~

Directions:

List five events that happened in the book. Explain the

causes and effects of each event.

i Event 1:

]

!~ct

I

I Cause:

I;:,-;-;i Cause:

l~ct

I

I
i

i

li

Il

l~ct
l .

I
l

l Cause:

I

Event 3:

I Cause:

i Event4:

I

Effect:

! ~;:~~-~; .
I Cause:

l~ct

I

i

i

·l
i

I

1...........................................................................................................................................................................................................................1
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Timeline
Title:

-----------------------

Author(s):

---------------------

Direetions: Describe the five important events in the story. List them
in order that they took place.

Events
1.

2.

3.

4.

5.
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Workshop Session IV
Wrap It Up!

C
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Workshop Session IV

Welcome (15 minutes)
•

Recap Session 1-111: Why is it important to read aloud to preadolescent
children? What is a reader response log? What are graphic organizers?

•

Recognize any new attendees

Book List (10 minutes)
•

Suggested book list for preadolescent children

•

List of Internet web sites

Summer Reading

(10 minutes)

•

Summer Reading Activities

•

Group discussion

Questions & Answers
•

Group discussion

Closure
•

(5 minutes)

(5 minutes)

Dismissal
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Workshop Session IV

Welcome

(15 minutes)

Recap Session 1-111: Why is it important to read aloud to preadolescent children?
What is a reader response log? What are graphic
organizers?
Ask for a volunteer parent to give a testimony of their experience with
reading aloud, using a reader response and graphic organizers with their
preadolescent child/children since the last session. *The facilitator might
want to make arrangements prior to the workshop to have a parent or two
share their experiences with the group.

Recognize any new attendees: Ask them how did he/she hear about the
workshop session?

Book List

(10 minutes)

The facilitator will distribute a suggested book list for preadolescent
children. Inform the attendees that this list is just a starting point in
helping their child/children and parents in choosing books to read. The
suggested book list is taken from Jim Trelease's book "The New ReadAloud Handbook" (1989). Also provide the attendees with a short list of
Internet web sites that would also be useful. Here are a few to get them
started:
•

Carol Hurst's Children's Literature Site
http://www.carolhurst.com

•

Booklists for all ages, gender, reluctant readers and much more.
http://childrensbooks.about.com

•

Reading is fundamental
http://www.rif.orq

•

Kidspace @ The Internet Public Library
http://www.epl.org/div/kidspace/
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Summer Reading (1 O minutes)

During the summer it is always hard to encourage your child/children to
read. Here are a few suggestions that will help them to continue to read
throughout the summer. (handout, page 56)
•

Join a summer reading program through the public library in your area.

•

Use the goal setting handout to create reading goals throughout the
summer. You might use rewards for reaching goals, but that is strictly
up to you!

•

Create a new reader response log and then continue to use it
throughout the summer.

•

Read books together as a family. This could be done individually
reading the same book or by reading aloud.

•

Take a day trip to a new library. This might be encouraging to see if
that library has different books than the one in your area.

•

American Library Association/Association for Library Service to
children. http://www.ala.org

As a whole group brainstorm a few more ideas that might help to keep
preadolescent children reading throughout the summer.

Questions & Answers

(5 minutes)

At this time the facilitator will open a discussion for any questions the
attendees still might have. If there are no questions, then just move to
dismiss the group.

Closure

(5 minutes)

Thank all of the attendees for coming to the workshop session. Inform the
attendees that for the final workshop it will be a family night. The
attendees are encouraged to bring their preadolescent children. If they
have younger children they are welcome as well. Inform them of the date
and time of the next workshop. Let them know that a flyer will come in the
mail as a reminder (Appendix B).
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Summer Reading Activities
Oust a few suggestions!!)
•

Join a summer reading program through the public library in your area.

•

Use the goal setting handout to create reading goals throughout the
summer. You might use rewards for reaching goals, but that is strictly
up to you!

•

Create a new reader response log and then continue to use it
throughout the summer.

•

Read books together as a family. This could be done individually
reading the same book or by reading aloud.

•

Take a day trip to a new library. This might be encouraging to see if
that library has different books than the one in your area.

•

American Library Association/Association for Library Service to
children. http://www.ala.org

A few Internet web sites that will be helpful and useful for everyone!
•

Carol Hurst's Children's Literature Site
http://www.carolhurst.com

•

Booklists for all ages, gender, reluctant readers and much more.
http://childrensbooks.about.com

•

Reading is fundamental
http://www.rif.org

•

Kidspace @ The Internet Public Library
http://www.epl.org/div/kidspace/
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Workshop Session V
Family Activity Night
"Pizza and Pages"
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Workshop Session V
Pizza and Pages

Welcome (5 minutes)
•

Recap Session 1-111: Why is it important to read aloud to preadolescent
children? What is a reader response log? What are graphic organizers?

•

Recognize any new attendees

Activity I
•

(20 minutes)

Read aloud with parent and child

Activity II (5 minutes)
•

Graphic Organizer

Activity Ill (1 O minutes)
•

Reader Response Log

Closure

(20 minutes)

•

Parent Survey

•

Pizza
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Workshop Session V
Pizza and Pages

Welcome (5 minutes)
Recap Session 1-111: Why is it important to read aloud to preadolescent children?
What is a reader response log? What are graphic
organizers?
Recognize any new attendees: How did you hear about the workshop?

Activity I

(20 minutes)

Each attendee and their child will spend this time reading aloud together.
Each attendee will provide the book used by each reader. It could be the
book that is currently being read at home or a new book.

Everyone will need to find a spot in the room where they will be
comfortable and easily heard with their partner. The facilitator will give a
start time and a stop time for the readers. The parent or the child can be
the reader for the twenty minutes or they can switch halfway through or
however each pair decides.

Activity II (5 minutes)
Graphic Organizer (handout, page 62-63)
Each set of readers will have a choice between two graphic organizer
worksheets, Webbing Map or Timeline, to use with the read aloud activity.
If time allows each pair can do both graphic organizer worksheets.

Activity Ill (10 minutes)
Reader Response Log
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The attendees will have their Reader Response Log that they have been
using at home. Each attendee (parent and child) will answer two
questions in the logs. The questions are: "What were you thinking or
wondering about as you read this chapter or section?" and "What have
you learned from attending the workshop sessions?"

Closure

(20 minutes)

Parent Survey (handout/overhead, page 65)
The survey will be given out once everyone has returned to the tables. An
overhead is on the projector giving directions for parents to fill out the
survey. This is the same survey that they filled out at the first workshop
session. When the surveys have been completed, collect and double
check that the information at the bottom has been filled out completely.

Pizza
Everyone is welcome to stay and share in pizza that has been provided by
the facilitator. *This can be an option for the facilitator, but would be a
great ending to the workshop sessions.
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Act-"wct-y II

Gvap'hlo <9 ~. . . . . .,..,.,
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Webbing
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Map

(

Timeline
Title:

------------------------

Author(s):

----------------------

0 irections: Describe the five important events in the story. List them
in order that they took place.

Events
1.

2.

3.

J/..

5.
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PARENT SURVEY
p ~ CvV\.&W0V the,fo{low~threet q~~-to--the, bv,,:tofyauv cib-ai,t-y. CWcihthe, CvV\.&W0V thcd- bv,,:t- d.e,:,-cv~
yauv CvV1.&W0V fo-v eadv q~wvv.
Lf..

tlow

tDw1.,ey £,wthe, ~ t h r e e ; ~ hct.v<v
yo-w vecuiw(;fh, yauv p v ~ ch([d;?

1 -3

5.

~

Lf. - 6

What--typ<v of wu;t:t-e,vuii.&, hct.v<vyo-w vecui w(;fh, yauv
p v ~ c h ( [ d ; Lwthe,~three; ~ ?
(Circle all that apply)

(:)the,v :_______ _

6.

What- wthe,-t<Ytcu, ~ oft'IA1'Le/ yo-w hct.v<v
}pe,V\t' v ~ w(;fh, yauv p v ~ ch([d; Lw
the, ~ t h r e e ; ~ ? (In hours)

1 -3

None,

Lf. - 6

Each survey will be anonymous; this key will become your ID number. The
results will be compared with the second survey you fill out at the end of the
workshop series. Thank you for your time and willingness to provide this
information

Last name initial:
(first two initials)
Birth Day:
(e.g. 21, the day of month you were born)
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Book List
This is a suggested list of books that range from grades 3 and above. This list
was taken directly from Jim Trelease's book "The New Read-Aloud Handbook"
(1989). His suggestion is that these books are great for reading aloud, but they
will also be great for independent reading as well. This is not the entire list, but a
selection to get you started reading with your preadolescent child/children.

Aiken, J. (1987). The moon's revenge. Knopf.
A young boy inadvertently earns the wrath of the moon, which curses his
newborn sister with muteness until the boy achieves an almost impossible task
seven years later.

Alexander, S. (1983). Nadia the willful. Pantheon.
Unable to cope with his son's death, an Arab sheik bitterly decrees that
none may utter his son's name again. It falls to his willful daughter to convince
her father that memories are the only way we can keep the dead alive, a task she
accomplishes with great poignancy.

Baker, 0. (1983). Where the buffaloes begin. Warne.
After hearing the tribal legend of the sacred lake where the buffaloes
begin their life, a young Great Plains Indian boy daringly sets off in search of the
spot-only to end up on a fearful ride to save his own life and his tribe.

Barrett, J. (1982). Cloudy with a chance of meatballs. Antheneum.
In the fantasy land of Chewandswallow, the weather changes three times
a day (at breakfast, lunch, and supper), supplying all the residents with food out
of the sky. But suddenly the weather takes a turn for the worse; instead of
normal size meatballs, it rains meatballs the size of basketballs; pancakes and
syrup smother the streets. Something must be done!
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Bauer, M. D. (1987).

On my honor. Dell.

When his daredevil best friend drowns in a swimming accident, young Joel
tells no one and returns home to deny the reality and truth of the tragedy.

Bishop, C. H. (1978). Twenty and ten. Puffin.
Set in occupied France during World War II, this book depicts the courage
and ingenuity of twenty fifth-graders in hiding ten Jewish refugee children. The
story is filled with high drama and history.

Bulla, C. R. ( 1989). Shoeshine girl. Harper.
A spoiled and greedy little girl learns something about life, money, and
friendship when she becomes a shoeshine girl.

Carrick, C. & Carrick, D. (1975). Old mother witch. Clarion.
A group of boys out trick-or-treating on Halloween decide to tease the
cranky old woman who lives on their street-only to find a frightening surprise
waiting for them. The old woman has suffered a heart attack and is lying
unconscious on the porch.

Cohen, B. (1972). The carp in the bathtub. Lothrop.
When Leah and Harry's mother brings a live carp home (to cook for
Passover) and temporarily stores it in the bathtub, she never anticipates their
adopting it as their best friend.

Fleischman, P. (1982). The half-a-moon inn. Scholastic.
A chilling fantasy-adventure story about a mute boy separated from his
mother by a blizzard and later kidnapped by the wicked proprietress of a village
inn.
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Heide, F. P. (1980). The shrinking of the treehorn. Dell.
When a young boy mentions to his social-climbing parents that he's begun
to shrink, he's ignored. When he calls it to the attention of his teachers, his
words fall on deaf ears. Day by day he grows smaller and day by day the adults
continue to talk around him and his problem. Finally he must solve it himself.

Hort, L, ( 1987). The boy who held back the sea. Dial.
Complete with magnificent landscapes in the style of the Dutch masters,
here is the classic tale of the determined Dutch boy who saves his sleeping
village by plugging the hole in the leaking dike.

Manes, S. (1984 ). Be a perfect person in just three days! Bantam.
This is a laughing-aloud book. It is far from great literature but very close
to the funny bone. A young boy, tired of bearing the brunt of everyone's taunts,
begins a do-it-yourself course in becoming perfect-with hilarious and
unpredictable results.

Reeves, J. (1985). Fables from Aesop. Bedrick/Blackie.
Here are fifty of the most famous lessons on the human conditions, retold
by this distinguished English poet.

Reilly Giff, P. (1988). Laura Ingalls Wilder: Growing up in the little house.
Puffin.
This volume explores the life struggles of a woman whose life spanned the
pioneer days and jet age, who gave millions of young readers the Little House
series.

Robinson, B. (1973). The best Christmas pageant ever. Avon.
What happens when the worst-behaved family of kids in the town-the
ones no mother would think of allowing her kids to play with-comes to Sunday
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school and muscles into all the parts for the Christmas pageant? The results are
zany and heartwarming; a most unusual Christmas story.

Rylant, C. (1987). A blue-eyed daisy. Dell.
Take the time to experience the warm yet bittersweet year in the life of this
eleven-year-old girl and her family in the hills of West Virginia as she experiences
her first kiss, her first brush with death, comes to understand her good but harddrinking father, and begins to grow into the person you'd love to have as a
relative.

Sachs, M. (1988). The bear's house. Avon.
This novel deals with a ten-year-old girl whose mother is ill and can no
longer care for the family after the father deserts. The girl decides to tend the
family, all the while suffering the taunts of classmates because she sucks her
thumb, wears dirty clothes, and smells. To escape, she retreats to the fantasy
world she has created in an old dollhouse in her classroom.

Sleator, W. (1975). Among the dolls. Dutton.
A spooky psychological thriller about a girl who receives an old dollhouse
for a birthday present, and finds herself drawn into the house and tormented by
the very dolls she'd mistreated the day before.

Smith, D. B. (1986). A taste of blackberries. Harper.
One of the first of contemporary authors to look at death from the child's
point of view, Ms. Smith allows us to follow the narrator's emotions as he comes
to terms with the death of his best friend, who died as a result of an allergic
reaction to bee stings.

Smith, R. K. (1978). Chocolate Fever. Dell.
Henry Green is a boy who loves chocolate-he's insane over it. He even
has chocolate sprinkles on his cereal and chocolate cake for breakfast. He thus
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becomes a prime candidate to come down with the world's first case of chocolate
fever.

Sperry, A. (1971 ). Ca// it courage. Macmillan.
Set in the South Seas before the traders or missionaries arrived, this story
describes the struggle of a boy to overcome his fear of the sea. Finally the
taunts of his peers drive him into open confrontation with his fears.

Taylor, M. (1987). The friendship. Dial.
The Logan children witness the searing cruelty of racial bigotry during this
story set in 1933 in rural Mississippi where two men (one white, one black) see
their friendship threatened by violence when the black man breaks the rules and
calls the other by his first name.

Waber, B. (1975). Ira sleeps over. Houghton Mifflin.
This is a warm, sensitive, and funny look at a boy's overnight visit to a
friend's house. The tale centers on the child's personal struggle over whether or
not to bring along his teddy bear. It makes for lively discussion about individual
sleeping habits, peer pressures, and the things we all hold on to--even as grownups.

Wood, A. (1987). Heckedy Peg. Harcourt.
A determined mother outsmarts a witch who has captured and bewitched
her seven children.

Zhitkov, B. (1979). How I hunted the little fellows. Dodd.
This is a dramatic though unconventional story of an overactive
imagination. Forbidden to touch the ship model on his grandmother's mantel, the
small boy imagines there is a tiny crew living aboard the craft. Finally he is so
convinced of this that he takes apart the ship to find them. Just as he shamefully
realizes his mistake, his grandmother returns home.
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Parent Workshop

(

Session I
ReaaAlaua

When:
Where: Ms. Keefe's Classroom 15
What to bring:

Pencil, paper ana You!
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Parent Workshop

(

Session 11
Reaaer Response logs
When:
Where: Ms. Keefe's Classroom 15
What to.bring:

Pencil, paper ana You!
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Parent Workshop

(

Session 111
Graphic Organizers
When:
Where: Ms. Keefe's Classroom 15
What to bring:

Pencil, paper ana You!
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Parent Workshop
Session IV
Wrap It Up!

When:
Where: Ms. Keefe's Classroom 15
What to bring:

Pencil, paper,
questions ana You!
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Parent Workshop

(

Session V
Pizza Er Pages
When:
Where: Ms. Keefe's Classroom 15
What to bring:

Book of choice, reader

response log, pencil ana your family!
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Chapter Five
Summary, Conclusions, Recommendations
Summary

Parent involvement has a strong impact on a child's reading achievement. There
is still a lack of strong parental involvement in the education of preadolescent children.
Literature suggests several reasons for this. Most notably, many parents feel they lack
the knowledge, skills and materials necessary to effectively help their children. There are
strategies that, when taught to parents, will allow them to become more effectively
involved.
The purpose of this project was to create a framework of workshops to
demonstrate to parents how they can encourage and support reading at home with their
preadolescent children. This project was designed to promote parent involvement in the
reading process of their preadolescent children to use in the home environment. The
parent workshop sessions were intended to give parents three specific reading strategies,
such as read aloud, reader response logs and graphic organizers, that could be used at
home to encourage their preadolescent children with reading. During the workshop
sessions, parents are taught how to use the three reading strategies and ways they can
implement those strategies at home.
Conclusions
Parents are an important component of developing reading habits in preadolescent
children. However, before parents can be successful at home, the needs of the parents
must be met. Parent needs include: knowing that their involvement is necessary; being
(

trained and mentored to feel knowledgeable when helping their preadolescents; learning

\
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specific reading strategies to use; and knowledge of resources available for them to use at
home.
Once these needs have been met, it is important that communication continues
between the teacher, parents and preadolescent children. Parents who feel comfortable
with the teacher and comfortable with their abilities to help are more likely to continue
being involved in their child's education.
Teachers have the power to help parents overcome the obstacles that prevent them
from being involved in their preadolescent child's education. Parent workshops are an
effective way to do this for many reasons. First, after attending parent workshops,
parents become more comfortable and are more willing to offer help and ask questions of
their preadolescent child/children. Second, parents will leave the workshops with

(

specific reading strategies that they can use at home with their children. In addition to
this, the workshop sessions provide an opportunity for parents to see the same strategies
that are being used in their child's classroom. Finally, resources will be provided to
parents that will be helpful to the continued success of their preadolescent child/children.
Recommendations

Morris, Branch &Taylor (1995) found that parents were unable to participate in or
attend meetings at school for a variety of reasons. The responsibilities of work and
childcare were the two main obstacles that prevented parents from becoming more
involved at school. Therefore, the author recommended that all parent workshop sessions
be offered in the evening and that free, on-site childcare be provided. The author also
recommends that each of the parent workshops be video taped. These tapes would then
be available to any parent who was unable to attend a particular workshop session.
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All forms and parent letters should be translated and available in Spanish, or other
languages if possible, for parents. It is also a recommendation to have a needed language
translator present at the workshop sessions in order to reach the families who need extra
help that attend. As well, further research is needed in the areas of parent involvement
and reading at home with preadolescent children. This project could be used as a case
study to determine what further reading strategies need to be added to the project.
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